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Statement

Rhode Island College, Division of Educational

Studies, submits a humanistic program developed by

the Department of Counselor Education for considera-

tion in the competitive 1973 Distinguished Achievement

Award Program sponsored by the American Association of

Colleges for Teacher Education.

The submitted program is a performance based se-

quence based on effective selection, training and

evaluation procedures. Evaluation of current national

counselor education programs and directions led to a

systematic program revision over a two year period.

The emergent program has premise in humanistic values,

human effectiveness and human growth.

Revision includes a development of functional

screening--selection procedures based on functional

criteria, major curriculum revision based on systematic

programming, the development of behavioral objectives

for every course offering student involvement in prac-

tica or group experience early in the program sequence,

and a performance based comprehensive examination based

on functionality. After careful study three areas of

concern became three major areas of focus, (1) screen-

ing and selection of relevant criteria for the helping

professions, (2) effective program sequence for maximum



I

student learning and growth, (3) evaluation procedures

for determining student progress, and the effectiveness

of the revised program. Each area offers discrete

areas of research as well as correlates for inter-

relationships of each area within the total program.
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Overview

The graduate program in Counselor Education at

Rhode Island College is an innovative performance

based program. The department offers two graduate

programs; the Ed.M. and the CAGS. The master's pro-

gram is comprised of 30 s.h. of which 27 s.h. are

prescribed in specific courses. There is no thesis

option. The CAGS is a thirty hour program beyond the

masters, comprised of fifteen semester hours in the

behavioral sciences and fifteen semester hours in

Counselor Education. Both programs are designed

primarily to train counselors for service in the

school setting.

Departmental goals of helping people toward self

direction and self responsibilities are consistent

with the goals of other helping professions. Goals

are twofold: assisting the student to concretize his

life style in fruitful directions, and developing competen-

cies to assist his clientele to do likewise. Given the

continuing awareness that the most pressing problems
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of our times are human problems and the human condition,

it was logical that the department develop a program

that would be accountable in effective pedagogical

direction and competencies to not only the graduate

population it serves but ultimately accountable to the

consumer public.

Studies cite negative regressive directions of

potential counselors upon admittance into formalized

graduate programs. Stated simply, potential counselors

are more aware, more sensitive, before entrance into

a formalized graduate program than when they emerge

with a graduate degree. It, therefore, became necessary

to establish functional criteria of current effective-

ness of the population seeking admission into the pro-

gram, a valid index of the effectiveness of the depart-

mental sequence, and a valid index of student effec-

tiveness at the completion of the. sequence. The various

traditional programs used in institutions of higher

Learning for the training and preparation of "helping"

individuals have been far from adequate. In many cases

such programs are actually ineffective as well as ir-

relevant. To assess program strengths and weaknesses,

it becomes imperative for educators to look at both the

product and the process of their programs. The Counselor

education training sequence at Rhode Island College
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emerges from the following assumptions which underlie

a humanistic program:1

1. The educational goal for the trainees

in Counselor Education is growth, as

differentiated from learning.

2. Growth is viewed as a creative process;

i.e., a process of original and new

choices, not a mechanistic repetition

of learned responses to problem solu-

tions.

3. The trainee program focuses upon the

person as an organic entity rather

than as a receptacle for learning.

4. The highest form of morality (personal

and professional) is the encouragement

of the individual's growing his own

values.

5. The necessary condition for growth is

the subjective involvement of the student.

6. The highest educational goal is the stu-

dent's search for meaning, his search

for himself.

7. The purpose of the trainee program is

to facilitate growth as a process.

1Joanne Chenault, "A Proposed Model for a Humanistic
Counselor Education Program," Counselor Education and.
Supervision, Vol. III, Fall, 1968, pp. 5-8.



8. The nature of the growth potential is

and should be different for each student.

Historical Development

The Department of Counselor Education at Rhode

Island College was formalized as a department by Presi-

dent Gaige in 1966. Until that time the department

had served as a graduate program within the Division of

Graduate Studies. With the formalization of the depart-

ment, direction and implementation extended departmental

involvement to the Division of Educational Studies and

the Division of Graduate Studies. The faculty was com-

prised of three full time members who offered ten courses.

The departmentalization increased faculty positions

to four and course offerings were increased to eighteen

on a rotating basis. An NDEA training grant was re-

ceived for the summer program in 1967.

Eighteen students completed the master's program

in 1966. As increasing student enrollment continued,

faculty positions were increased to six full time mem-

bers and several part-time teaching faculty. The 1972

departmental budget is $85,000. The graduating class

of 1972 boasted 72 master's degrees awarded in Counselor

Education. At present there are 195 master's candidates

currently enrolled in the program and 27 CAGS candidates.

In September 1970 the department introduced and
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initiated a new program for training counselors. It was

noted that school practitioners in the state were func-

tioning in two basic roles; dyadic and small group coun-

seling, educational and vocational information--dissemi-

nating, and placement functions. Program revision incor-

porated preparation of candidates for both roles.

Three of the major critical changes in the program

were:

1. The introduction of an intensive screening

experience for the selection of trainees.

2. The relatively immediate introduction of

students to a practicum experience in the

training sequence.

3. A second or advanced practicum toward the

end of the training program.

The introduction to a practicum early in the train-

ing sequence differs philosophically from traditional

programs. The basis for such change was derived from

the increasing research evidence in extracting and pre-

dicting success variable in Counselor Education programs

throughout the country.'

In 1971 the second phase of program revision was

initiated; Two major areas were reviewed and revised.

1. Development of course outlines based on

behavioral objectives. This thrust demanded

"Carkhuff & Berenson: Beyond Counseling and Therapy -
Holt, Rinehart, Winston, 1967.
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that the process to which students were

expected to participate be concrete and

operational (Appendix A).

2. The development of a performance based

comprehensive examination in addition

to the written comprehensive. Tradi-

tionally master's candidates were-as-

sessed on a written comprehensive which

covered major theories in counseling,

organization and administration of gui-

dance programs, the test and measure-

ment function in guidance and counseling,

and case problems. Although these areas

are critical within the guidance and

counseling framework, the written com-

prehensive does not p,7ovide an index of

the counselor's effectiveness in imple-

menting the principle involved into ef-

fective action programs.

Selection and Screening

In general the selection of potential counselors is

based on the traditional indices of I. Q. scores, former

schooling, GPI, and the result of standardized test which

indicate the probability of success with academic tasks.

These criteria are inadequate in selecting persons for

-8-



service and training in the helping professions, because

there is no indication in any of the criteria of how ef-

fective the potential counselor performs in the area of

interpersonal skills. In other words, the more generally

used criteria do not predict helping effectiveness. How-

ever, there is a principle for estimating future effec-

tiveness. 1 It states the best predictor of future func-

tioning is an index of present functioning. It there-

fore became necessary to develop a relevant screening de-

vice that would predict which persons applying to the

program would most effectively utilize the training

sequence. The screening procedure earned an honorable

mention for AACTE in 1971. The instrument Screening to

Assess Relationship Trainability (START) was designed

to measure three critical areas deemed effective in the

research for facilitating the growth of others; commun-

ication, discrimination, and trainability.

Communication is the ability or skill to respond in

facilitative ways, verbally or nonverbally, to another.

Discrimination refers to the ability to differentiate

a more helpful response from a less helpful response.

It is also a skill of differentiation of relevancy from

irrelevancy in the counseling sequence.

Trainability indicates the student's responsivity

to instruction in the training analogue within the screen-

1Carkhuff - Helping and Human Relations, Vols. I and II,
Holt, Rinehart, Winston, 1969.
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ing session.

START is a videotape with ten segments of emotion-

ality portrayed by a representative population: each

segment of the video produces a multitude of possible

responses. The potential counselor is cast into the

facilitative role. Responses can then be rated on

levels of effective responsivity. The interjection of

the training analogue provides a pre-post measure of

trainability. START scores provide an index of current

facilitative performance as the predictor of future

performance. START scores are weighted with the more

traditional screening indices and the selection com-

mittee makes recommendations for acceptance into the

program (Appendix B).

P ::ogram Sequence

The master's program is a thirty hour graduate pro-

gram. Six of the thirty "semester hours are spent in

behavioral and humanistic studies (see appendix for list-

ing). Twenty-one semester hours are in the major gui-

dance and counseling concentration in either elementary

or secondary school counseling. One elective may be

chosen from ten course offerings in addition to special

workshops on counseling.

Students are required to maintain a GPI of 3.0 to

maintain matriculated candidacy. In addition, all students

are required to complete a residency requirement that may
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be achieved in three ways; one semester of full-time

s.h.), two consecutive summer sessions, or

,suer sessions in a three ye,,, period.

The CAGS program is comprised of thirty semester

hours beyond the masters. Fifteen semester hours are

spent in the guidance and counseling major. Fifteen

semester hours may be chosen in the disciplines of

Psychology, Anthropology, or Sociology. The CAGS

candidate is required to involve himself in a field

project as a source of independent study, and research.

Upon completion of course work and the project the

student .is evaluated for the CAGS degree.

Departmental course and workshop offerings are

diverse yet compatible through the establishment of

behavioral objectives. One of the major premises under-

lying the field of guidance, school counseling, and

student personnel work is that human behavior is a

product of an individual environmental interaction. An

effective counselor education program must assist indi-

viduals to understand themselves and others.

The entire sequence is designed on the student's

life style as a foundation for skill development rather

than skill development based on theoretical knowledge or

theoretical insight. The student is encouraged to meet

frequently with the faculty and advisors for feedback in



his personal quest for development.

The implementation of the revised program, system-

atically arranged,provides a fruitful direction in an

era of effectiveness and accountability (Appendix C).

Evaluation

Evaluation has a twofold purpose; one, to assess

the growth of students participating in the program,

and secondly, to provide a pulse beat of the program;

to seek out the weakness, and preserve the strengths.

Systematic programmatic research is a vital ongoing

process rather than spurious attempts to "justify."

In every graduate program that administers a com-

prehensive examination as part of the evaluative pro-

cedure, students indicate achieved proficiencies in

the subject area of the major, prior to the awarding

of the master's degree. Ih the field of guidance and

counseling the more traditional indices of a written

comprehensive examination or the written thesis are

inappropriate measures of counselor functioning. Writ-

ten comprehensive examination provides a measure of

how well the student has mastered the content material

but provides no indicator of how well the student can

implement his knowledge into everyday living effective-

ness for himself and those he serves.
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Some measure of counselor effectiveness can be se-

cured through the counseling practicum experience by

use of close supervision and audiovisual feedback. The

nracticum is designed primarily as a laboratory ex-

perience as a testing ground for new or reinforced

skills. The practicum does not provide an adequate

measure of effective facilitative functioning in the

everyday life-work setting.

The Department of Counselor Education at Rhode

Island College initiated a two-part comprehensive

examination as the final evaluative procedure, writ-

ten and performance, because throughout the program

the student is exposed to both a wide variety of

theoretical constructs and experiential involvement

toward the goal of an individualized personal philo-

sophy of counseling with the development of appropriate

skills.

Part I (Comprehensive) is a written examination

covering the field of guidance and counseling broadly

and specifically. The examination is devised by the

faculty to test the mastery of academic material covered

in course work. The student is required to develop his

or her philosophical premise in a well-defined manner,

citing appropriate sources and established theories.

The student is then asked to apply his framework to his-

specific work setting in a variety of field problems.
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This portion of the examination tests not only the ability

to formulate and develop a person's philosophy for coun-

seling but also allows the opportunity for the student

to deal with pragmatic problem solving in the work-life

construct. The examination is given twice a year and

lasts three hours.

Part II (Comprehensive) The second phase of the com-

prehensive examination is a performance based evaluation.

Students are scheduled with coached clients for live in-

terviews. Sessions are taped with at least one faculty

member in attendance. Problems presented by the client

are current and real.

Faculty judgments, client judgments and self evalua-

tion by the student, based on specific criteria broadly

based to cover existing theories and techniques comprise

the evaluation data. Each session is independently scored

by two or more faculty members prior to total evaluation.

The composite of faculty scores, client judgments and

the self evaluation are compiled for final evaluation of

student performance. Both portions of the two part

comprehensive are collated and evaluated by a faculty com-

mittee in light of student progress program effectiveness

and faculty input. Recommendations are forwarded to the

graduate dean (Appendix D).
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RHODE ISLAD
EDUCATIONAL STUJ)IJ($ DIVI810

DEYARTEENT OF COUNSELOn EDUCATION

COUBSE REVIEW FORMAT

A. Departnt: Counselor iducation

B. Course 1:umber &Title: Guidance 401, Principles of Guidace.

C. Course Description:

Consideration is given to, the nature and need of school
guidance, evaluation and operation of the major services,
understanding of the indivildual, imprting of guidance
information, counseling the individual, and placeent Lnri.
follow up. This is a basic course for prospective teachrs,
administrcd and guidance counselors.

D. Cred: 3 graduate credits.
Hours: 2* class hours per week.
Enroll.: Class limit, 35 students.

E. Course. Purpose:

This course is designed to explore the pupil personnel
function within the school setting with special emphasis
being placed on the reasons for the Guidance service, the
personnel involved and the services offered.

V. Topcal Outline:

1. The nature of Guidance within the school system.

A. Behavioral objective:

The learner will write a definitive description
of the school Guidance function. This descrip-
tion must clearly incorporate the five basic
princIples of Guidance enumerated by Sherter
and Stone (see C)

B. Method of instruction:

Lecture, discussion, and possible guest speaker.

C. Instructional items:

A film or filmstrip will be used in conjunction
with the following texts and supplementary readings.

Arbuckle, Pupil Personnel Services in the
Raern-Baool

Shertzer & Stone, Fundamentals it Guidance.
11 OS Intoduction to Guidance:

Selected Readings

D. Evaluation:



2.

2. Guidance in American society.

A. Behavioral objective:

Given an underctonding of current Irends in A;ler-
lean society, the learner will (1) identify at
least ono resultant implication for school guid-
ance programs and (2) describe r rrvi,ve
to cope with th5 Thi
vice must be CL-- IteL Lith at least two supp.ort-
ing references from the Personnel and. Guidancc
Jollrnaa, School Colpselor, or the /lab:3 journal.

B. Method of instruction:

Class lectures, guest speaker, and subdivision
of class into small group discussion and problcIA
solving teams.

C. Instructional itens:

Assigned readings among the following:

Arbuckle, Pupil Personnel Services in Modern
Schools.

Shertzer&STone, fundamentals of Guidance
Miller&Weigel, Todays Guidance
APGA, Personnel and Guidance Journal

School Counselor
Counselor Education and Supervision

Toffler, Future Shock.
Reich, The Greeninc of America.

D. Evaluation:

Midsemester exam and critiqueof written exercise.

3. Needs and concerns of youth: A rationale for Guidance.

A. Behavioral objective:

Given five developmental needs of adolescents
the learner will design five guidance services
to meet those needs. The rationale for these
must be supported by at least three references
found in the bibliography below (see C).

B. Method of instruction:

Lecture and the use of student panels.

C. Instructional items:

Schneider, Counseling the Adolescent.
Stone&Church, Childhood &Adolescente.
Reich, The Greening of America
Erikson, Childhood&Society
Goldman, Growing lip. Absurd
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Coleman, Ti e +''-(l01erylt SocJety_
FrIedenberp: P001(- cnt

4. Role and function of the school counf:clor..

A. 1;1.9: ob5ucti.vel

_ 011 interview a school_
to deteine the m.ture mid scope of the r,11-lee
functions offered by that counselor. The strcilt
will then subl:ilt a brief written description .2

evaluation of his findings. This inteview
evaluation will be judged on how well the stInt
utilized the ASCA Policy Statement in gatherll
hiw interview facts and in making his assesscrt.

B. Method of instruction:

The ASCA Policy Statemellt will be critiqued in
class. A panel of visiting vchetol counselor::
will discuss their Views on the role of the
counselor.

G. Instructionnl items:

MillerL:Weige3: , Todalys Guidance
APGA, ASCA Statement of Policy.,
New England Guidance lkssessment Prolect
Bentley, Role of the counselor.

D. Evaluation:

Examination and evaluation of interviews.

5. The Guidance team.

A. :Behavioral oblective:

Students in small groups will role play a hypo-
theical in-school case conference called by a
school counselor and attended by members of the
school staff.. This role-played conference must
accurately demonstrate the respective "guidazne'
contributions made by teachers, administrators,
school psychologists and counselors as described
by the writers below (see C)

B. Method of instruction:

Discussion and role playing.

C. Instructional items:

Arbuckle, Pupil Personnel Services in the Modern
Schools

"Sbomrtzer&Stona, Fundamentals of Guidance 2nd Ed.
Johnson&Stefflre, 2u211 Pesonnel Services in thy:

Schools
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D. Evaluation:

Classroom p:7:cticiption,

6. The counseling function in School mlidcmce.

A. Beh:71vioral

The learner will preont a written description
of the counseling process usin the key words
in Wrenn's definition. An acceptable deerip-
tion must incluCc all the key words arranged in
proper developmental fashion.

B. Method of instruction:

Lecture, role playing and tho use of tape
recorded counseling sessions.

C. Instructionl'itens:

Textbook readings and tape recordings.

D. Evaluation:

Classroom participation and written work.

7. Auxiliary services of a school counselor

A. Behavioral objectives

Students in small groups willdemonstrate one
non-counseling guidance service usually provided
by secondary schoolcounselors. Each demonstra-
ted service must conform to the description
outlined by the ASCA (tatenent.

B. Method of instruction:

Lecture,project work and guest counselors.

C. Instructional items:

ASCA Statement and supplementRry readings,

D. Evaluation:

Class participation.
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8. The mahinic of a. school counselor.

A. Pehavior oloctive:

The learner will presuat a comiosite picture
of a model school counselor in toms of pso-
fessional preparation and per chLlme-
teristics-. An acccptri.ble description rdu.t in-
corpornte and cite at least throe profecional
sourocs, coca ASCA eq)CES Sttement on the
Preparation of. counselors, The Counselor in
a gnr4inha World by Wrenn

B. Method of instruction:

Lecture and discussion.

C. instructional items:

Wrenn, The Counselor in a Chanr, World_
APGA, ASCA. POLICY STATEMENT
ACES, ACES Stf,.tpmnt,7.on the preWtratJon of

Counselors.
Shertzer&Stone, Fundamental,s of Guidance.
Arbuckle, Pupil Personnel Services in the

Modern School.

D. Evaluation:

Classroom participation and small panel Croups.
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A. Dopnrtliant of Counie)r

13. C111,1 0e 1-(q)* oP

C. ConrL;c Duscplpscion:

This ccrarso conCic;o2):; the theoilosp sohoc1:3 nnJ
disciplins of coun:2015. l as weal as thc 1-1;Au of tho
connsolins procedu:v-co Techniques Of intex,vinc,, ,(1
co'.. -'.en special colaving /-Joblos at vol.ious scThoc.11
levels ark) stuciodo
No Prorequ,isitose

D. r- (3 coure carries t1i.u6 (3) uraduatc o1.'oclit8 rid
for two and om-quarte:c clar: hours each w-uoko
onrollt(lont it limiteCi to fifteen students.

E. Course Purpwc

To increase the trailats undsrstandins and sensitivity
to the dynamics of the counsel ins relationship.

2. To help the trainee understand and evaluate bettor so
that; he min at identi2y and se thoso porsonal qufAitie
which enhance his effectiveness in counseling and ui)r!ov,:-Jr

and modify those aspects of himself which aro dotor:xiona'
to the counseling relationship.

3. To nurture tha development and implementation of a
sophisticated personal model of dyadic counseling (which
might include proficiency in the use of test and non-
test data, dissemination of educational and vocational
infomation, etc.).

4. To acquire a sense of ethics as a prospective member
of the counseling profession and a commitmont to
behave accordingly in all of his interactions with others,

F. Topic Outline:

1. Topic #1: Definitions of counseling.
a. To discuss and understand as well as relate and

integrate the various definitions of counseling in
an educational setting as described by various
studied educators.

b. Instrumental approaches for Topic #1
1. discussion
2. inquiry
3. reading

c. The specific items related to instructional
approach are zs follows:

1. textbook sources
2. pass-out materials
3. assigned library readings
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b. Pocol.L. Or leco-

d. SOUPCCO of. evlur.s.tion

1.. Ropor,ts
2. Assessi,:ent by counu;elor oducators.

2. Topic Thcoretioal appl,oaclies to counsolinL:.

r. Specific behavionl objectives-to discues coLlpsIr.,0
and contrasts in clacsroon situc,tion tta vtfious
coponnnts that 1.1a1:e up couneclinil,, theory (3.5
out by various theorirts in the ref:Idinu,s

b. Intruetlwial 1.12protIce.
I. discussion
2. inviry
3. demonstration
4. obv:).',:lon
5. reading

C. Specific itons related to instructiowlI appa,eacb are
as follows:

Textbooks sources.
a. Tyler, Leona, the Work of the Cousclor.
b. Rogers, Carl, an
C. Suefflre, B. and fra OTC o n of Counsel-%W.*

inF; The?La:.
d. Mosher, Guidance: An Examination..ro .....

Topic !,Y3: FPactical Procedures and techniques as a function
of theory.

a. Specific perforrance criteria.

To identify and describe in a demonstrative one-to-one
counseling setting the relationship technirlues (i.e.,
transference, counter-transference resistence) and
specific counseling activities (i.e., rapport building,
structuring le-iding, terminating skills) as described
by the authclvs of the texts below.

b. Instructional approaches.
I. demonstration
2. discussion
3. int3rkieus
4. inquiry
5. observation
6. role playing



Ca Specific it(1::_, elt,3( to -Instpoetol,:1

l Toxtbool.:6:

a. riYi.or. Y:1,?: of ti.,:'

b. Ro:Tru:,
C Ste2flre it nd pf

Thccrv.
d. -MA]rince: tot )

2. Filns:

C'1. SOUVCC!2 of evalution

1. Participation in 1,o lo playing situations
2. Obsorvi:tion by Counselor Educator
3. Written eritique
It. Student participationuse of rating so:Acs

in tho cvalwition of ono another's povfornaneo
in role playing situations.

h, Topic. #4: Dovelopinp: an individual theory of school counselin
RudiLlents of a model including assumptions regarding:

a.
b.
C.
d.

The nature of nan.
Underlyinc theory of hohavior.
Goals of the counselor.
Techniques of counseling.

A. To write a cor.lprhensive, individualized theory
of :school couns6ling following the outline described.
in Tyler's book.

B. InstructionCl. approachet:.

1. discussio
2. inquiry
3. problem s

C. Specific
All textboo!

related to instructional approach.
listed in this program above.

D. Sources of evaluation

A comprehensive written report of the individual's
theory of school counseling following Tyler and Patter-
son's outlines.



Rhode Islan(1 Colle(;o

Couy.:.;c. P.oview

A. Counolor Education Deparnt

B. CourLe Cuidanco 1;01: Cuidaao in the Eloniontavy Schoo7s

C. Course description
This course considers the rat Lonsla for the establish:]ent

of elentary school [miesaaco programs with attention focused
upon the various goals and.. functions of the school counselor.
Emphasis is placed capon the interprsonal relfAtiowhip2 of
the eleentary school guidance personnel with consideration
given to the dovelopentIll needs of the you:1z peoplo. Yo
prerequisite.

D. Throe sc.:Nester hours; 17 class, sc,ssions; 35 studentsp naximom.

E. Purpose: To provide the student with an overview of guidance
and counseling in the elementary school so that hu will 1,e-
come nerd effective with the tools and the processes related
to elementary school guidance programs

F. Topical Outline
I. Introduction: To include devolorments of elementary guidance

programs, definition, vcrposes and objectives.
A. Specific behavioral objectives: The student will be cap-

able of demonstrating the knowledge acquired in class
through written and verbal reporting.

B. Instructional approach
1. Inquiry
2. Lecture
3. Observation
1. Discussion

C.!:Spocific items
1. Texts
2. Films
3. Bibliography

D. Evaluation
1. Reports
2. Tests

II. Counseling content:
A. Specific objective

1. The student will be able to discriminate among an array
of theoretical foundations for guidance in the elemen-
tary school and demonstrate his knowledge by written
or oral reports.

2. The student will be capable of communicating the helping
dimensions related to constructive client change (em-
pathy, respect, concreteness, genuiness, confrontation
and immediacy) at a level 3 of the Car }huff Truax Scale.

B. Instructional approach
1. Role playing
2. Discussion
3. Observation



Ii.. Demonstration
C. Specific items

1. Audio tapes
2. Video tapes
3. Films
4. Bibliography

D. Lvaluation
1. Performance tests
2. Reports

IIT. The role and function of the elementary school counselor
A. Behavioral objective

1. The stuf7ent will be capable of establishing construc-
tive interpersonal relationships with childron, faculty
and parents, along the helping dimensions related to
effective counseling.

2. Tho. student will be capable of demonstrating his know-
ledge of the various jobs the elementary school coun
selor is engaged in through oral and written reports.

B. Instructional approach
1. Role playing
2. Demonstrating
3. Discovery
4, Inquiry
5. Laboratory
6. Discussions

C. Specific items
1. Audio tapes
2. Video tapes
3. Films
4, Texts
5. Bibliography

D. Evaluation
1. Tests
2. Reports
3. Participation

G. Texts: Guidance in the Elementary School - Koplitzsitr*_=22.

Guidance in the Elemental-1191221a Weeks,-Pmez,s;

Psycholau Consultation in the Schools - Nowmare

Behavior ChanGe in Counselina Osipon

Guidance in the Elementary Schools - Peters, Sheitzer and
VanHoose



RHODE ISLAND COLLEGE

COURSE REVIEW.FORMAT

A. DEPARTMENT OF COUNSELOR EDUCATION

B. Guidance 502: Observational Procedures in ElementarySchool Guidance.

C. Course Description:

This course considers various techniques of observingand analyzing the dynamics of child behavior. Special emphasisis pieced on diagnostic and counseling relationships.

Prerequisites: Guidance 500 and Guidance 501.
D. This course carries three (3) graduate credits, meets fortwo and one quarter class hours each week, and requires aminimum of one (1) hour of laboratory experience per week.Maximum enrollment is limited to fifteen students.
E. Course Purpose:

The Observation Procedures course provides the studentwith experiences that:

1. Increase observational skills involving th ildbehavior.
2. To extend and improve observational skills dealingwith the interactions between children and theirpeers and children and adults in multi-situationalcontexts.
3. To provide-:supervised experiences for graduatestudents in play therapy techniques.
4. To increase understanding and interpertation of themeaning of behavior.

F. Topical Outline

1. Topic #1: The study of various Theories of Counselingwith children.
and describe

a. to discuss/the various basic theoretical constructs,principles and methodologies of counseling theory,in an educational setting, as outlined in thereadings.

b. Instructional approaches for Topic #1

1.' discussion
2. inquiry
3. demonstration
4. observation
5. reading
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c. Specific items related to instructional
approach are as follows:
1. TextbLok sources: Child Counseling

Kenneth Dimick
2. Pass-out materials

d. Sources of evaluation
1. Reports
a. Assessment by Counselor Educator

2. The Study, Discussion, and Application of various
observational procedures and techniques used in working
with children.

a. Specific behavioral objectives

to administer, identify and interpret by use
of various observational procedures in a class-
room or therapeutic setting, the meaning of child
behavior using Rutter's Child Behavior using
Rutter's Child Behavior Rating Scale and the
Devient Behavior Inventory.

b. Instructional Approaches
1. laboratory
2. demonstration
3. discussion
4. inquiry
5. observation

c. Specific items related to instructional approach
textbooks:

1. behavior problem children in the schools,
Robert H. Woody

2. Child Counseling, Dimick & Huff
3. Reports

d. Sources of Evaluation

1. Rating Scales
2. Reports

3. Topic #3: Play and Use of Media.

a. To conduct a play therapy session in a laboratory
setting using Axline's eight basic principles of
therapy.

b. Instructional approaches
1. demonstration
2. discussion
3. laboratory
4. observation

c. Specific items related to approach:
Child Counseling, Dimick & Huff
Play Therapy, Virginia Axline
In Search of Self, Noustakas

d, sources of evaluation



1. Participation
2. Reports

4. Topic #4: Model develo7nent in terms of goals of play
therapy and program facilities necessary.

a. Specific behavioral objective
to write a play therapy progran for a specific
population based on Axline and Moustakas' play
therapy guidelines.

b. Instructional approaches
1. Discussion
2. Observation

c. Specific Items related to instructional approach.
1. Child Counseling, Dimick & Huff
2. Axline
3, Moustakas

d. Sources of evaluation
1. Reports



Rhode island Colleg.e
COURSE REVr=-Z.FOR7PxT

A. Department of Counselor Education

B. Guidance 503, Pupil Behavior and Adjustnent Problems

C. Catalogue Description: Symptons, causes and treatment of
emotional problems of the child from the elenentary school
throuah the secondary schoolere described. Problems
peculiar to the school settin-, deviant achievenent,
reading disability, the slow learner, the gifted child,
the drop-out, delinouency and cultural depri.ciation are
considered and discussed within the contex of personality
theory.

D. Three semester hous credit--to and one-half hours per
week. Maximum: 35 students.

E. Purpose: Tc develop a comprehensive knowledge of general
and pathological psychology. To develop principles of
adjustment and mental hygiene as it relates to the class-
room situation.

F. Topical Outline

Topic #1. Psychological Fourriat-lons including the Adjustment
Process, Coping Rfihivior, Defense Mrchanismq,
Developmental Problems of growth.

A. Behavioral Objectives
1. Without the aid of the Text and within

30 minutes the student will denonstrate
by a written list all the defense
mechanisms and an accurate example of
a response that typifies each of the
mechanism:

2. The student will listen to a prepared
30 minute audio-taped segment of
conversation between adolescents.' He
must demonstrate his ability to identify
and describe defense mechanisms by correct
identification and description in *witting
3 exanples of these mechanisms as they
occur on the tape and within the 30 minutes.

B. Instructional approaches
1. Lecture
2. Discussion
3. Observation
h. Demonstration Films
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C. Text - Mental ;-lealtla and the Educati7e
Process, Clarizio, Chapters 1 and 2.
Rod]: & Wattenberg, :Tental Hy:-iene in
Teachinc7, Chapters 1-7.
Films - "The Frustrating Fours and Fascin-
ating Fi7:es", and "From Sociable Six to
Noisy Nine".

D. Evaluation
Correct identification of demonstrated or
observable defense behaviors. Instructor
evaluation of written material.

Topic A2. The development of Identity and Self-Esteem.
The impact of the School on this development.
Problems of School Adjustment.

A. Behavioral Objectives
1. Without the aid of the text and in 45

minutes demonstrate in writing brief
but accurate descriptions of 20 factors
that influence the development of self-
concept. The instructor will determine
the accuracy of these descriptions in
accordance with the four spheres of
influence as discussed by Redl & Wattenberg
(Chapter 6).

2. The student will demonstrate his under-
standing of shaping influences by
submitting in writing a 23 page detailed
observation of an interaction between
parent and child or teacher and child
which examolifies a developmental self-
concept influence as described by Redl &
Wattenberg (Chapter 6). The student
must not be a part of the interaction
only an outside unnoticed observer.

B. Instructional Approaches
1;* 'Discussion
2. Observation
3. Demonstration Films

C. Text - Clarizio, Chapters 4 and 5,
Redl and Wattenberg, Chapters 8, 9, la,
11, 12, 13, & 14.
Film: "Learning to Understand Childrren"

"Shynesecand "Preface to Life"

D. Evaluation:
The submitted written assiPmments
Verbal participation in class



Topic ;43. Special_ Problems of School Adjustment includ-
ing: The Exceptional child, the School drop-
out, the Alienated child, the Descrepant
Achiever, the Delin-luent child, and the
Culturally Disadvant]a-ed child.

A. Behavioral Objectives
The student, with the aid of any out-
side materials, will submit a case-study
report of school age child with identified
adjustment problems. The report must
include school background information,
home and family in'ormation, description
of descrepant behavior (both from teacher
and through 01-oervation) as well as infor-
mation from the child. Identification
and description of shaping influences
and possible causes of descrepant behavior
thoUld-follow guidelines as discussed in
both texts and the principles developed
in the course. The case study must be
completed in 3 weeks and a typed copy
(10-15 pages) turned in to the instructor.

Instructional Approaches
1. Discussion
2. Interview
3. Observation
L. Case Study

C. Text: Clarigio, Chapters 6 & 7
Redl Wattenberg, Chapters 15, 16,
17, 18, and 19

Film: "Angry Boy", "Problem Children"

D. Evaluation
Instructor evaluation of case study

Topic #4. Strategies for Promoting Mental including
Prevention, Remediation, and change of the
School Environment.

A. Behavioral Objectives
The student will prepare a 20 page typed
report which demonstrates his understanding
of mental health principles as they relate
to classroom instruction. The report must
includea lesson plan for a 1 hr. block
of time which states learning objectives
as well as teacher techniques for implimentation
of objectives. These techniques should



incorporate classroom abnlic5tions of
mental health principles as disc-Issed
in Part C of Redl :t= ,r.

of this approAch (as discussed in Clarizio
and Redl & 'Zattenberg) should also be
noted. Outside references may be used up
to two weeks nay be taken for the writing:
of this report.

B. Instructional Approaches
1. Lecture
2. Discussion
3. Demonstration 7ilm

Written Report

C. Text: Clarizio, Chapters B, 9, & 10
Films: ".1e Plan Tor-ether", "Individual

Differences", "Effective Learning
. in the Elementary Schools", 'Passion
for Life",

D. Evaluation
A term paper of 15-30 pages describing
and developing classroom behaviors by
the teacher which illustrate sound principles
of Mental Health and 'rhich lead to a climate
for optimum educational, social, and
emotional growth of the student.



Rhode Is and College
COTTRSE REVIET5i FORMAT

A. Department of Counselor Eduction

B. Guidance 504: Vocational Information and Placement

C. Catalogue Description: Considered here are problems of
occupational orientation, krurTledc'e of occupational
opportunities, aptitudes and interests, and theories
of vocational choice and "status". Techniques of place-
ment and student personnel workare considered in terms
of the role of the school. Prerequisite: Guidance 401.

D. Three semester hours credit. Two and one-half hours
per week for sixteen weeks. No Laboratory hours.
Maximuk number of students: 35.

E. Course Purpose: To develop in the student awareness,
knowledge, understandin=g and skills relating not only
to occupational, educationa, and social information,
but also relating to the psycholoo.y of work, career
development patterns, and vocational counselin-.

F. Topical Outline

Topic #1. Classification Systems: Scope of occupational
opportUnities and interdependency of jobs and
people.

A. Behavioral Objectives
The student will demonstrate his ability
to classify 250 jobs by title and D.O.T.
classification number by submitting a
typical list of at least 250 jobs that
go into the manufacture, distribution
or sales or a given product (i.e. match-
book).. The D.O.T. is to be used as a
reference and the list will be completed
within one week.

B. Class Project, Demonstration, and Discuss-
ion.

C. Hoppock text, Chapters 10, 11, & 12.
Dictionary of Occupational Titles,
Vol. 1, 2, & 3.

D. Participation plus written report.

Topic #2. Occupational, Educational and Social Infor-
mation, Definitions, Sources, Materials,
New Career Ideas, Evaluation of Materials
and Buildin? of a file.
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A. Behavioral Objectives
The student will send for and acouire
10 pieces of occupational and educaticnal
information and sub-lit a typed report
evaluatin- each piece of material accord-
ing to Hoppock's guidelines for evaluating
Occupational Information. (Chapter 14 &
Appendix G) The evaluation must be completed
in two weeks and be evaluated by the instructor
as acceptable.

B. Class projects, discussion discovery,
and lecture.

C. Hoppock Text, Chapters 13, 21, 22, & 23.

D. Participation plus evaluation of two
written reports.

Topic #3. Occupational Information, Specific job
characteristics, job evaluations, observation
and evaluation of industry, meeting the needs
of employees.

A. Behavioral Objectives
Selection will be made by the student of
one specific job title and a person actively
functioning- in that job will be interviewed.
The interview will be conducted and a typed
report made according to the specific guide-
lines stated in Hoppock for evaluation of
a job. The report is due in one week and
will be evaluated by the instructor as
acceptable only if it follows Hoppockls
guidelines.

The student will tour a business or industry
and observe various attributes (i.e. noise,
safety, sanitation, number of jobs performed,
etc.) of the enterprise. The student will
use Hoppockls guideline, "Observable aspects
of a business ohndustry" and type a report
conforming with guideline and his observa-
tions as they relate to that guideline. The
activity and report is to be finished in
one week and will be evaluated for accepta-
bility by the instructor on Hoppock's
criteria.
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B. Field Trips: One class trio to industry
(ex: Texas instru-nents) and one trip to
observe a 'oarticular job. Discussion,
interview, co-inumity experience.

C. Hoppock Text: Chapter V. and Appendix G.

D. Participaticn plus evaluation of two
written reports.

Topic #4. Job Satisfactions and hum:n need fullfillment.
Personallity factors relating to job performance
and satisfaction. Expectations of employers.

A. Behavioral Objectives
The student will interview 20 job-holders
(1/2 men and 1/2 women) and report in writing
what they like about their jobs and why
as well as what they dislike about their
jobs and why. Conclusions about the responses
arc to be drawn and should reflect under-
standing and integration of Maslow's
Hiarchy of needs and motivational concepts
as discussed by Hoppock. Criteria for
acceptability is based on instructors
judgement of level of ability exhibited
in-repot An/integration of responses to
theory. One week is alloted for completion.

B. Interviews and self-analysis project.
Guest lecture by Union Apprenticeship.
Director and Manacement Personnel Director

C. Osipow, Samual "Theories of Career Develop-
ment", Chapters 1, 2, & 3,

D. Participation, discussion plu% evaluation
of two reports.

Topic #5. Theories of Vocational Development -- Super,
Roe, Ginsberg, Holland.

A. Behavioral Objectives
The student will prepare a written analysis
of two of three client occupational case
study profiles. The student should be
able to analyze the vocational development
of the client from the point of view of
the four theorists studied: References
may be used and completion time is two weeks.
Criteria will be Osipow's interpretations
of the L. theorists and instructor judgement.
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B. Lect :re and Discussion

C. Osipow Text, Chapters 4,5, & 6.

D. Attendance, Participation and written
report.

Topic ;46. Theories of Vocational Development--con't.

A. Behavioral Objectives
To illustrate understandin:- of different
theories as they relate to specific groups
of people or problem areas. Projects
(see B) and written report of project
should incorporate vocational development
theory as well as recognition of cultural,
economic, and attitudial factors.
Preparation time is two weeks with a class
participation time limit of 1 hour. The
written report will be less than 10 pages
and evaluated by the instructor as to
inclusion of principles developed during
the course, from Osipow's text, and quantity
and aual,ity of outside references and
resources used.

B. Role-playing, discussion, presentation
of four class projects pertaining to the
following topics:

1. Vocational Development and the
changing role of women.

2. Vocational Development and problems
of minority groups.

3. Vocational Development and problems
of the retired.

4. Vocational Development and increased
leisure time.

C. Osipow, Chapters 8 8: 9--Outside reading
pertaining to specific topics in "B".

D. Participation and evaluation of reports.
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A. ?1-.:T=T OF CcTr:T::;

B. Ce,ire Tfitle-Guidtnn:: `O j: Or a7-liza_ 111

of f=idnnef Scr-sicPs.

C. Cow:Le Des-_triptien: Pattc-rns of guidance services r(,11-red
by schools are covered. It includes discu:.sions of indivitloal
guidance counseling, group roldf.nc-, test intel.:)reL%tion,
anecdotal_ recor.lf., scholastic records. ete.

Prerequisites: Guidance 500, Guidance 501_4 end Guidance 509.

D. The course carries three (3) graduate credits and meets for
two class hours and fifteen minutes each week. azinlin
enrollment is limited to thirty-five (35) students.

E. Course PUP'00:10: To provide potential administrators of
school and system-wide guidance services with an unde -
standing of the nature and scope of >programs and activities
felling in his domain and with some competency in the
human relations aspects of administering these responsibilities.

F. Topical Outlines:

1. Topic 1. Organizational Patterns -- A survey of
historical and contemporary Guidance Models.

A. Specific performance criteria

Identify and describe in sixty minutes or less
a minimum of three historical and three contem-
porary models for guidance in writing. The
descriptions should make use of the following
outline:

1. Historical context
2. Rationale
3. Advantages and disadvantages
4. Implicationf for current practice

Minimal competency is achieved when a minimum of two salient
points for each topic found in the outline is comparable with
those found in Shertzer and Stone's summary of guidance models
(Fundamentals of Guidance, 2nd Edition, Houghton-Mifflin, 1971).
Trrilegree of cUripaRMITITTITIII be determined by the instructor
for the course.

B. Instructional approaches.

discussion
memorization
telling



C. Specific iter rE.1f.; to instructil = ro:,c.

1 1:eebt:,r, F.. Jaly, G., 37-.it1_ +, G.
Sty :,t(, for C7Aid!)nce,

1959.
2 -. Shertzer, Stone, S., op.cit.
3. Whenever rossible-eriginal nol=rccr, e. v.

old text books, prefess,ion%1 jourrvils, etc.

D. Sourcen of evaluation for Topic

test

2. A. Tol)ic 2 - Designini; and implmenting a program of
guidance.

Present, a design for a model guidance- procam the
context of a real or hypothetical school or system. The
school cane study will include information on (1) the
community, (2) pupil population, (3) school facilities,
(h) administrative organization, (5) curricular offerinl7s,
(6) status of existing guidance services, (7) professional
staff, (8) teachers, and (9) extracurricula activities.
The student's peers and instructor will evaluate the
originality and viabil!_ty of the formal presentation on
the basis of Hatch and Stefflrels criteria ("Hints for
case study analysis", Administration of Guidance Services,
Prentice-Hall, 1965, P. 37178). The preponderance of judges
must view the design as satisfying twenty of the twenty-
five criteria listed.

B. Instructiorsal approaches for Topic 2.

discussion
problem-solving
lectures
community experiences

C. Specific items related to instructional approach

I. Calla, V. F. and Wall, B., Pupil Personnel
Administration, C. C. Thomas, 1963-

2. Hatch and Stei'lre (op.cit.)

3. Zeran, F. and Riccio, A., Orizanization of
Administration of Guidance Services, Rand McNally,
1971

D. Sources of evaluation

Formal report (verbal presentation to class made from
detailed notes or written report).

Topic 3 Ethical and legal problems.

A. Specific performance criteria.
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Application of APGA ethical stndards to a series

of school and/or agency based problens.
Usiw, a

multiple choice examination
fomat, the student will

select an appropriate response to a series of incidents

involving othcal behavior, and promised upon each of

the fifty-six statdments
in the standards. The appropria-

teness of the responses
will be pre-detcrmined

by the

collective membership of the Department.
The result:: of

the class exam will bo recorded in the form of a frequency

distribution.
The instructor

will make the detemination

regarding cut -off scores for each of the five letter grade!

(A through F), .The distribution
of scores will servo

then as a norm for the interpretation
of individual

performance.

B. Instructional approaches

discovery
discussion
inquiry
lecture
problem-solving

C. Specific items related to instructional approach

(1) Bahhen, Clarence J., The Legal Basis for

College Student Personnel Work, Student Personnel

Series No. 2., Washington: American College

Personnel Association, 1961.

(2) Ethical Practices Committee, Ethical Standard

Casebook.,. Washington: American Personzgrand

Guidance Association, 1965.

(3) Shertzer,
B. and Stone, S., Fundamental of

Counseling, HoughtonMifflin,
1965, P15479-75;;.

(4) Ware, Martha (ed.) Law of Guidance and

Counseling, Cincinnati,Ohio:
The W. H. Anderson

Company, 1964.

D. Sources of evaluation

Multiple-choice
examination

Topic 4
Administrator as human relations specialist.

Demonstrate knowledge of management and human relation!

theory via a one hour written examination.
The exam

will be evaluated by the instructoro
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Demonstrate undostandinc of theory aril asquieition
of human relations skills via consultative and/or
supervisory relstiomhip with a live or simulated client
system. Leadership and ft)man relations style will be
observed and evaluated by student's peers through a one-
way screen. Ten point rating scales (Schein, E. , Process
Consultation: It's Role in Orp:anizPtional Develonmenti
Beading, Mass. - Addison Wesley, 1969, P.P.13-43) for
assessing eight dimensions (Foals, participation feelings,
diagnosis of group prob_ms, leadership, decisions, trust
an( creativity and growth) of the consultant's effectiveness
with his group, will be used. A mean rating of 5.5 will
constitute an acceptable level of minimal effectiveness,

B. Instructional approaches

demonstration (role-playing)
'discussion
interviews'
lecture
observations
problem-solving

C. Specific items related to instructional approach

(1) Calia, V. F. and Wall, B., 122212_yersonnol Administra-
tion, C. C. Thomas, 1968.

(2) Beckhard, R., Organizational Development, Strategies
and Models, Reading, Mass: Addison-Wesley, l9-69.

(3) Bennis, W., ChanEing2rfanizations, N. Y., McGraw-Hill,
1966.

(4) Schein, E., op.cit.

D. Sources of evaluation

Essay examination
"live" demonstration



RHODE ISLAND COLLECE
EDUCATIONAL STUDIES DIVISION

DEPARTS; ITT OF COUNSELOR EDUCATION

COUISE REVIEW FORMAT

A. Department: Counselor Education

B. Cour_se Number and. Title: Guidance 506,Mensurement and
Test Iiiterprotation in Guidance.

C. Course DassrlEtiont

Techniques for the effective choice and use of tests
in guidance are developed and concepts such as ability,
growth, aptitude, and interests are examined. Statis-
tical techniques appropriate for several types of
evaluation problems are studied. Analysis of data
presented is an essential part of the work. Pre
requisite: Statistics or a basic course in measurement.

D. Credits: 3 graduate credits.
Hours': 2*- class hours per week.
Enroll: Class limit, 35 students.

E. Course Purpose:

This course it designed to survey the use of psycho-
logical tests as part of the guidance function and to
develop skill in their selection, application, and
interpretation.

F. Topical Outline:

1. The nature and use of psychological testing.

A. Behavioral objective:

The learner will describe in writing the major
definitive characteristics of a standardized
pscyOlological test. An acceptable description
must utilize at least four basic components of
testing as identified by Anastasi and or Cron-
bach. (see C)

Nethod of instruction:

Lecture and class discussion.

'C. Instructional items:

Anastasio Psychological Testin., 3rd Edition
Cronbach, Essentials of Psychological Testing
Psychological Bulletins

D. Evaluat&on:
Midsemester exam.
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2. Selecting a test: Technical considerations

A. Behavio-ral obly!ctive:

The learner will construct an expectnney tble
according to the format in Test Service Lulictin
#38, p. 12, (Psychological Corpo:cation) and in
this table plot the given D.A.T. Space Relations
test scores and endof ye ax Drafting grades for
100 high school sophomores, An acceptable table
must include a cell frequency count equal to 100
in both rows and columns and a cell percentage
conversion equal to 100 in rows.

B. Method of instruction:

Lecture and practice exercises.

C. Instructional itms:

Textbook and Psychological Bulletin #38, p. 12.

D. Evaluation:

Classroom participation and written report.

3. Tests of intellectual development.

A. Behavioral objective:

Given some preliminary acquaintance with the test
recipients, the learner will administer three
Henmon-Nelson tests and submit an interpretation
of the results. This interpretation must (1) uti-
lize one standard error of measurement in report-
ing the test score and (2) provide a closing state-
ment concerning the validity of the test score for
the testee in question. ?A test score is defined
es valid when proper procedures and conditions
have been observed. (see Anastaai, p. 37)

B, Method of instruction:

Lecture, discussion, and classroot7Jexhibits of
sample tests.

C. Instructional items:

Textbooks, speciman sets and test bulletins.

D. Evaluation:

Administered tests will be evaluatbi.
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4. The use of multiple aptitude batteries.

A. Behavioral objectives:

The learner will demonstrate his understandinF,
of the DifferentialAptitude Battery by.acImin-
istering the complete battery to one student
in the 8-12 ranse and by submitting a written
report of the plotted results. An acceptable
demonst:!:. fan will be a report that (1) points
out all !cores abOve the 755 and beim the 255
end (2) .6.entifies all significant differences
between the aptitudes.

B: rCthod of instruction.:

Recture, discussion, classroom drill and
analysis of test profiles.

C. Instructional items:

Differential Aptitude Battery specimen set.
Textbook
General Aptitude Battery

D. Evaluation:

Analysis of written report.

5. The use of interest inventories.

Behavioral objective:

The learner must be able to self-administer a Kuder
Preference Record Foam C and present a written re-
port of the test results that conforms to the.follow-
ing minimum standards: (1) a summary statement of
all preference scores exceeding the 75th perecentile
and (2) a list of at least 3 reprosenative occupations
(professional level) from the Kuder manual that are
designated as matched to the specific coded interest
pattern above.

B. Method of instruction:

Lecture, discussion, and analysis Of practice case
studies.

C. Instructional items:

Specimen sets: Kuder Occupational, Kuder DD and
Strong Vocational.

D. Evaluation:

Test profiles will be evaluated..
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6. The use of Buros 6th Mental Measurent YecIrbook.

A. Beh'ivioral objective:

With the use of Buros 6th Mental MasuromeAt
Yearbook the learner must locate and nam? 3
group mental ability tests with Cradc 3-12
range and recommended for use by at least tiro
receivers. To be considered correct the list
of tests must coincide with the Laster list
held by the instructor.

B. Method of instruction:

Class lecture and library project work.

C. Instructional items:

Burns Mental Measurement Yearbook (6th)

D. Assessment of student's list.

7. The use of personality tests.

A. Behaviorial oblective:

To demonstrate his ability to interpret the
Edwards Personal Preference Scheduel, the learner
will self - administl; er the instrument and write
an analysis of the results. An adequate inter-
pretation must show that the learner has (1) iden-
tified the significantly high (85percentile) and
low (15 percentile) scores and has presented a
written proThie of their meaning based on the
author's manual description of these manifest
needs.

B. Method of instruction:

Lecture, class dembnstrations and use of case
histories.

.C. Instructional items:

Specimen sets Edwards etal.

D. Evaluation:

Personality analysis will be .assessed.
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8. Test reporting and interpretation.

A. Behavioral obiectivcs

Given a nom:t1 distribution of 50 I.Q. scores
the learner trust accurately convert these soorcs
to a Stanine system. To be correct this con-
version must conform to a st2:.ndardi2cd Stanine
table.

B. Method of instructions

Class practice exercises in test reporting.

C. Instructioal items:

Textbook and Lynan, Te.ut Scores and he x Mena

D. Assessemn:%t of students' exercises.



Rhode Island Collece

Course ForHat

A. Counselor Education Department

B. Guidance 507: Problems in Guidance

C. Course description
The GOUPCILI deals with the case methods in cuidauce and

(leve)or.:nt of records fop an adequLto case hlstory. :ach
stwIcnt I' resents a eomplc,to eLt,(1 history of a child havin
lea.onInL: problcs in the clasarocul. Lvalufttio of the case
and plt:ns for helpinu, the child are developed as paPI, of the

course roqui3,-),ntr.
Prerequit.ites: Pa ,'cholot ;y 30(i and Guidance 506

D. Thi-ee fi:1:10C.30P hours 17 class soo sions with ,flny:it:= enrollment
not exceeding 35 swoollts.

R. Course Purpose
1. .equine an understandinv, of the limitations and values

of selective paycholoaleal. tests and denou,raphic
data for assosing and predicting individual behavior.

2. Acquire a skill in writing and ercanizing assaswlent
reports for teacher, parents and pupil conoutnptton.

3. Develop competencies in interpreting tests anTi non-
test data to batter understand his clients, and to
acquire skill in conimunicating his understanding to
help teachers bettor understand their pupils and to
help puplin better understand themselves.

P. Topical Outline
I. Statsitical vs. Clinical Assesent Methods

A. Specific pzrfor.lance criteria
Dev.onstration of knowledge of statistical and asses-

sment nethods via a two hour written exato. The instructor
will generate his own criteria for evaluating the quality
of thf; responses to each of the questions posed.

B. Instructional approach
1. Discussion
2. Lecture
3. rcmorizzltion
1.. Probleta solving
5. Yelling

C. Specific ftems
1. Anastani,A., Psycholecical Testina New York:

1(7)7

2. Goldm..:in,L.0 Usin,,,Tosts_inCounselinF,Now Yea:
Apple toii;c:,-;ri'i.tirit-TroTts, 1971

D. Sources of evaluation
1. Written exr..0

II. Interpretive aids and problelos
A. Specific porfortlance criteria

Demonstration of kewledt,o of interpretive aids and



generate his own criteria fer evaluating tho quality of
the respnses to each of th questions posed.

Bo Inst-euctional approach
1. Discussion
2. Leeture
3. rroblflm aolvin;;
L. To

C. :ipeelfic ith.as
1. AuctstasIpA., ypyp'101012,ie59...Tostinn, New York:

14.nefti.ilan, 1967
2. ColdmanL., Ils.inye...inCounspling, Now York:

Appletou-Contu-Crots, 1971
3. Ly:lantil.v 11;intThcv Means, New jersey:

rrentice-haLI, 1967
D. Source or evaluation

1. Written exam
III. cu vriting and interproting reports.

A. Specific perform!'nce criteria
Written analysis o:? a series of 12 increasingly

complex casas Lased on actual data. Each case
analysis will be orga11i:4cd in accordance with the fol-
lowing outline:

Formulating a case: outline and discussion of topics,
a. educationnl and vocational development
b. intellectual functioning
C. interpersonal relationships
d, drive and ambition
e. personal judEoent
f. summary of strengths and weaknesses
E. recommomlytions and prognosis

The student intorprotivo analysis and prognosis must
approximate the "exports" interpretations and real life
outco!nes for at least 9 of the 12 cases. Approximation
is achieved when the students interpretive and prognostic
statements are in agreement with those of the "exports"
on at least 5 of the 7 topics cited above. The instructor
will make this determination. A letter grade of "II" or
better will signify an acceptable level of performance.

Written analysis of two original case reports based
on. the results obtained from the administration and scor-
ing of a selected battery of tests. Each analysis will be
ol.gonigcd in accordnce with the outline described above.
The instructor will evaluate the validity of the repol,t
on the basis of his own interpretation of the data (test
end non -test) presented. A letter grade of "13" or bettor
will signify an acceptable level of perfomance.-

The written and oral presentation of an original case
report (using the afore mentioned outlino) as a member
of a student project greup (caso conference team of 3
nora'ers). The division of responsibilit*es and sequence
of activities will be experienced as follows:



Case Concer:.nco
The pvi pat..;it n:1 or 5'croups (cr(' conr(n tea:1L,) th-division oV

s,:cioneo of Let'Aitj.co;a. intr;I:c.
b.

C. trcup te%tir
cei3c

()CP!
on or r,:s11.ts9

proc!!...):,120, ter-liral interv11.(!!
f. outcol and d1tlpoe5.tion of eri:-J0

cle.rs1'oo,1 preL,-entntion

Each student will opt for condveHn;, tYo of the afore
mentioned act5vitics thd all wIll wol;: t( rcl)orteollaborativeb-. The in:trItrAo)., rOfrO P peticl:' 1%.17111 evaluate the quelity of the )c:,ortletter crades in aceordanc with thir c,711 detcationof the doEree of

coonruonce bot!'ecn the Ost- presLntedand the interpretive and plocneLtic
statcHcW6s whichfollow.

B. Instructional approach1. Clinical
2, Counseling
3, Demonstration
4. Discussion
5. Interviews
6, Laboratory
7, Observation
8. Tolling

C. Specific items
. 1. Test materials:

A testing kit consisting of a manual, a test booklet,
scoring keys, test profiles and foul answer sheets for the
following tests;

1. College
Qualification Tests(CO3) George Pennatand others:

Psychological Corporation, revised
2. Otis-Lennon Mental Ability Test.s, A,S. Otis,harcourtsBrace and World; 1_967-6.8 11 K-12
3. Differential Aptitude Tests.,(DAT) 2nd edteG.K.Bonnot,

H.G.Seashone,-A9G.Wcswan:Psychological Corporation, 1966 (ForM L) M.
4. Cooperative English Tests, Reading

Comprehension,
.

Cooperative Test Division, Educational TestingService, 1962 (Form 2A).

5. Kudor Occupational interest Survey, G.FrederickKudor, f3cience
Associates,WEL (Form DD)

6. Ruder Preference Record, Vocational, G.Prederick6clence-Assoc-rq5U-CF6rm CH, 2nd rov)



7 ('' , r.r-1; '1.,

:7;'.t: (.;v..p-

6, 11!!.1:111.0 for
)

9, 1 Rol;

1-)sycLol(', .1 ,, j on; t; )

2, no lc et,!.),..1 1):11,1i0:;
!)f r C ' r. 111 Cdt )

101./ York ; ; 111. )1, 1.

2. GoldITI.n, Lt Yq In 1,

rc a "Y. o ;

3. Pothney,

4. ShortLIcr,B., Peterf.;,11.; (7!!1(Inneo: Tochulewln 170,
Annvtl.ise.1

An0 PnvOop%1,Y1':,
flaw York; 1!)

Tylor,L The War): Of The CounEmler, 3r1 edt.,
Now York; WII176676:6rCiAli--;1:967

D. Source of evaluntion
1. Written reports



Rhode Ish n(3 College
COlf.r?SE n';n1J FORi:LAT

A. Department of Counselor Education

B. Guidance 508: Rehabilitation Counseling

C. Course Description: A comprehensive overview of
rehabilitation as a philosophy, process and professional
area with emphasis on the unique role and skills of the
counselor as he functions within the 1/£1"i0U3 settings
and among a ranRe of disabled subjects. Prerequisites
include Personality Theory, Techniques of Counseling,
Tests & Measurements, and Vocational Information and
Placement.

D. Three semester hours credit, meets -for 21 class hours
per week. Maximum enrollment, is 35 students.

E. Course purpose is to (1) identify the interdisciplinary
role of the rehabilitation counselor. (2) Relate the
psychological, physical and social needs and abilities
o f the client to the world of work and (3) B000mo
familiar with the resources of the community.

F. Topical Outline:

Topic #1. To become familiar with the roles assumed by
various professional workers in the rehabili-
tation process.

. .

A. Behavioral Objective.
Given a list of twenty job titles
demonstrate, by written examination
and within 1 hour, the professional
role of each as it relates to the
rehabilitation process. The Health
Careers Guidbook will be used as the
criteria of acceptability by the
instructor.

B. Instructional Approaches
Lecture, discussion and reading

C. Specific items relating to instructional
approach.
(1) Health Careers Guidbook, U.S. Printing Office
(2) Vocational CounselinR with the Physically

Handicapped, Lloyd. H. Lofeuist. NewYork
'Appleton - Century-Crafts 1957

(3) An Introduction to the Vocational
Rehabilitation Process, J. F. McGown Ed.
Office of Vocational Rehabilitation, U.S. Dept.
of Health, Education and Welfare. WashinRton
Government Printing Office 1960.
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D. Sources of Fval'uation:
Examintion,

Topic #2. To evaluate and become familiar with available
community resources.

A. Behavioral Objective:
The stuciont will construct a file of 5x7
cards of at least 50 of the available
community resources in The State of Rhode Island.
Each card should also contain information
as to services rendered, foe structure
admission policies and the name of a contact
person. Two weeks may be taken for the
completion of this experience. The instructor's,
judgement in conjuction with Project A.R.1.S.E.
reference manual will determine acceptability.

B. Instructional Approaches
1. Discovery
2. Inquiry
3. Intorviews

Discussion

C. Specific items Related
Aroawide Planning of Facilities for. Rehabilitation

Services, (Public Health Service Publication
930-B-2). Washington: Government Printing Offic

D. Evaluation:
Card File
Participation

Topic #3. Familiarity with the problems of the handicapped
college student.

A. Behavioral Objectives:
Demonstrate familiarity with the problems
of guiding the physically handicapped college
student by performing well (70% correct or
better) on an 1 hour objective examination
of concepts present in Rusalem's Guiding
The Physically Handicapped College Student.

B. Instructional Approaches
Lecture
Discussion

, C. Specific items related to instruction:
Rus9lem, H. Guidinq the Physical HandicanDed
College Student. New York: Colum'da 19

D. Evaluation:
Examination



Topic A. The devolopmcnt of. skills needed to critically
analyze case reports of rehabilitation clients.

A. Behavioral Objectives:-
The stuc'ent will prepare an analysis of ten of the
15 case studies presented to him. The analysis
should incorporate the principlrs developed
durin- the course as well as those discussed by
M. Jacques and B. Thomason. (sec C belo').
Outside references may be used and each analysis
should be less than 7 typed pages. The
instructor and a senior rehabilitation supervisor
will evaluate the reports for acceptability.
The time limit for completion is 3 weeks.

B. Instructional Approaches.
Lecture
Discussion
Discovery
Problem Solving

C. Specific items related to instruction
Jacques, M. Critical Counseling., Behavior in
Rehabilitation Settinns, Washinp.ton: Office of.
Vocational Rehabilitation 1959

D. Evaluation:
Case Reports



RHODE ISLAND COLLEGE
EDUCATIONAL STUDIES DIVSION

DEPARTIIENT OF COUNSELOR EDUCATION

COURSE REVIEW FORMAT

A. Department: Counselor Education

B. Course Number and Title: Guidance 509, Practice and Pro-,

cedures in Group Guidance

C. Course Description:

This course covers the process of group development,
an analysis of the interpersonal and intrapersonal
dynamics involved and the application of these learn-
ings to specific group prtcedures.

D. Credits: 3 graduate credits
Hours 2* class hours per week.
Enroll: Class limit, 15 students.

E. Course Purpose:

This course is designed to involve students directly in
the growth and development of a small group so that they
might personally experience the dynamics and apply the
resultant learnings to a variety of group procedures in
education.

F. Topical Outline:

1. The pursuit of self-understanding in groups

A. Behavioral objective:

Given the establishment of minimal trust levels
in the group, the learner will demonstrate his
pursuit of self-understanding by initiating
three observable acts of self-disclosure and or
verbal requests for feedback in any two hour
class session. Such acts must be confirmed at
the end of this period by an appointed recorder
using a group tally sheet designed for this
purpose.

B. tiethod of instruction:

Leader utilizes group discussion, facilitative
exercises and behavior modeling.

C. Instructional items:

Group Process Recording Sheet:

D. Evaluation:

Assessment of process recordings.

4



2. The development of effective communication skills.

A. Behavioral objective;

On at least two oeca:lions in a two hour period
the learner must comlAunicate his feelings in
first person fasnon with sufficient clarity
to be understood by BO% of the group nembers.
Failure to understand will be indicated if a
member holds up a red card.

B. Method of instruction:

Group discussion, communication training, and
imitative behavior.

C. Instructional iteme:

Audio tape for recording voice projection and
quality.

D. Evaluation:

Each member's " red card " count will be tallied
by process recorders.

The development of empathic listening skills.

A. Behavioral ob,lective:

At least twice during the group experience
each member must demonstrate his capacity
to offer at least Level 3 empathic responses
as measured by Carkhuff's EmpathyeRating Scale.

B. Method of instruction:

Discussion and empathy training.

C. Instructional items:

Carkhuff Etapathy Rating Scale.
Carkhuff, Helping &Human Relations Vol. I. Holt,
Rinehart & Winston, 1969.

D. Evaluation:

Student and instructor ratings on empathy scale.



3.

4. Building understanding of small group functioning

A. Behavioral objective:

With the help of Benne and Sheats roe classi-
fications (see C), the learner must be able to
observe and record group process roles for a
15 minute period and during that tine feed back
two commentaries designed to increase group
efficiency and progress. At least one of the
observergs comments must be unanimously accep-
ted and implemented by the group.

B. Method of instruction:

Brief orientation and demonstration on role
of process observer.

C. Instructional items:

Kemp, Perspectives on the Group Process.

"Group forces affecting learning,"p. 121.
"Group self-evaluation," p. 130.
"A closer look at the role of the
group 04erver,"p. 138
"Functional roles of group memb9rs."p.271.

D. Evaluation:

Observer commentaries will be evaluated by the
group.

5. Group theory and leadership style.

A. Behavioral objective:

The learner will select one of five given group
theories and demonstrate in class the appropriate
leadership for that particular theory. Each
demonstration must conform to the description
given by Kemp (see C.)

B. Method of instruction:

Lecttre and role playing.

C. Instructional items:

Kemp, Perspectives on the Group Process, part IV,
"Leadership", pp. 171-209.

D. Evaluation:

Class participation and demonstrations.



4.

6. An introducton to group procedures.

A. Behavioral objective:

In keeping with the purpose of this course each
student will identify 4 basic ingredients or
learnings about groups that were derived from
his completed group experience and ihfticate in
writing how these learnings could apply specifi-
cally to group counseling. An acceptable pacr
is one in which 3 of the 4 basic ingredients can
be specifically identified in some form in the
tests below (see C)

B. Method of instruction:

Summarizing class discussion.

C. Instructional items:

Mahler, Group Counseling in the Schools.
Kemp, Foundations of Group Counselinm.

D. Evaluation:

Written paper.



RileD ISLA:0 CC,1,7:CIE

C6IJR:_;L; FEXIEir F3=T

A. Department of Counselor 1:duc--,tion.

B. Course number and course title, Guidance
in Guidance I.

510: Internship

C. Course description (as found in catalogue, including
prerequisites)

The course Involves a gr.dual introduction to the
work of the counselor on the job, under the direction
of a fully-prenared supervisor of guidance and
counseling. Local supervisors of guidance services
collaborate with college advisors in evaluating student
progress.

Prerequisites: Guidance 550: Practicum in Counseling;
Guidance 509: Practices and Procedures in Group Guidance
and Guidance 506: Eeasurement and Test Interpretation
in Guidance and the consent of the department chairman.

D. The course carries three (3) graduate credits, meets for
two class hours and fifteen minutes each week, and requires
a minimum of nine hours of laboratory (field) experience per
week. Maximum enrollment is limited to five (5) students.

E. Course Purpose:

The internship program provides the student with the
opportunity to

I. experience the "realities" of a functioning guidance
program.

2. to apply and modify his newly acquired theoretical
knowledge.

3. to deepen and extend his competencies as a counsOlor-
in-training.

P. Topical outline.

1. The study of cumulative record cards system.

Specific Performance Criteria:

A. 'Design, maintain and/or revise cumulative record
card system with assistance and approval of field
supervisor and counselor educator.

B. Instructional Approaches for Topic 1.

--r
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discussion
observation
inquiry
interviews
reading

C. Specific itens related to instru
approach.'

(1) present cumulative card riater art :1 system
(2) textbook sources
(3) commercial sources
(k) cumulative cards used in neighuorin schools

D. Sources of evaluation

(1) teachers
(2) field supervisor
(3) counselor educator
(It) pupils
(5) pupil service staff
(6) parents

2. Topic 2.

To evaluate and improve Developmental Vocational
Glidance Materials.

A. Differentiate good from poor educational and
vocational information materials by comparing
available school materials with NVGAls "Standards
for use in ?repaying and Evaluating Occupational
Literature" and submitting written evaluative
report to field supervisor and counselor educator,
both of whom must deem the report reasonable and
acceptable.

Eliminate poor and retain good educational and
vocational information materials, and up-date
information files by locating and obtaining new
publications in accordance with criteria cited in
Aferementioned report and school monies allocated
for such purposes.

B. Instructional Approaches

discovery
inquiry
discussion

C. 'Specific items related to instructional approach

(1) litIGAls "Standards for Use in preparing and
- evaluating occupational literature".

(2) Vocational Guidance Quarterly



(3) Forre:st,Lr, G. , 0?.c.1.11cn:2,1_An Annottpd
H.W.Wilson 'Co. Cup-dated

periodically).

(Lb) Ohison, GlliOance ScYpvices in tie _:o derSchool, harcourt, Brace anj "t:orfellInc. 1964, P. 306.

Corercial publishers of Educational and Voc-ational infor.ation materials (e.g. ChronicleGuidance Service, Carzers, B'nai Brith VocationalService, Science Research Associates).

(5)

D. Sources of evaluation

(1) reports
(2) completed up-dated file of educational andvocational information materials.

Topic 3

To evaluate and if necessary, improve Vocational GuidanceInformation Classification System.

A. Specific behavioral objectives

establish a suitable filing system by applyingDownie's seven criteria (see C.2 below). Thefield supervisor and counselor educators mustapprove the suitability of the student's system(assuming a revision of the present one is deemedessential) in accordance with Downie's criteriaof suitability.

B. Instructional approaches

discussion (students, teachers and guidance staff)discovery
inquiry

C. pec6 ific items related to instructional approach
(1) Dictionary

vol. 1 and
Washington,

(2) Downie, L.,
An Introduc
P. 195'.

(3) Occuoationa
Statistics

of Occupational Titles (DOT)
II, Superintendent of Documents,

D. C.

Guidance _.and Counseling Service:tron, Elew
1(70,

1 Outlook Handbook, Bureau of Laborof the U. S. Department of Labor.
(4) Occuoational Outlook .;uarterly, Superintendentof Documents, 7:iashington, D. C.
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(5) Eoppock, E., (.7;c11-)f,tenal 3-d cd.
New York, ;,:c,-"Fliii;-1;(57.

D. Sources of evalution

Completed (revised) filing system.

Topic

Administration and interpretation of group guidmce tests.

A. Behavioral objectives.

Administer selected group guidance tests (e.g.
intelligence and antitudo tests, interest inventories
etc.) un.71er the supervision of the field supervisor
and interpret results via individual conferences
to teachers, pupils and parents in aceoreince with
Trailer's guidelines for adl1inisterinonaeroretin3
tests. All individual conferences will be observed
by the field supervisor (with the consent of all
participants) via a one way screen. Interns must
achieve a supervisor's rating of "satisfactor y" on
each of the criteria enumerated by Trailer.

B. Instructional approaches
observation
interviews
clinical

C. Specific clinical items related to instructional approac

1. Anastasi, A.,Psvehological Testins, New York: The
NacNillan Company, 1967.

2. Appropriate test manuals.

3. Goldman, L., Using Tests in Counseling, New York,
Appleton-Century-Crofts, Inc. 1971.

4. Lyman, H., Ruts Scores and What They Mean.
Englewood Cliffs, New Jersey, Prentice7Hall,Inc.

5. Traxler, A. E. "Fundartientals of Testing'', Test
Service Notebook, No. 27, H. York: Harcourt, ,Brace
and World, Inc. 1962.

D. Sources of-evaluation

Rating scales (Traxier).

Topic 5.

Counselini3 pupils.



A. Behavioral objectives

Conducting a mininum of four thirty :qinute DuPil
interviews. Each intervic17 will be recor on
a cassette tape (with the consorit of the counselce)
and evaluated by a counselor educator, using the
Carkhuff-Berenson-Truax Scale. The intern nilst
achieve an overall 3.0 level of functionin,- score
on the six basic dinensions of helping; empathy,
respect, concretnss, genuineness, confrontation
and imraediacy.

B. Instructional approaches

counseling
feed-back (by the counselor educator after each
of the recorded sessions).

C. Specific items related to instructional approach

(1) Carkhuff, R. & Berenson, B. G. Beyond Counselinr;
and Therapy, New York, Holt, Rinchal.t end ,tinston,
1967.

(2) Carkhuff, R. , Fblilinr; and Human_ Relations, Vol. 1,
Holt, Rinehart and aihston, 19/0.

D. Sources of evaluation

Carkhuff-Berenson-Truax Scale.
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Cours-2

A. DEPARTHENT 02 COUNSELOR EDITCATIO):.

B. Course Number and Course Title, Guidance 511:
Internship in Guidance II.

C. Course Description (as found in Catalogue, including
prerequisites).

The studeht is provided with an opportunity
for advanced field experiences under the
collaborative direction of a school supervisor
of guidance services and a counselor educator.

Prerequisites: Guidance 510: Internship in
Guidance I and the consent of the Department
Chairman.

D. Number of credits, number of class ho')rs, and number
of hours of laboratory or clinical experiences per
week. Maximum number of students to be enrolled.

The course carries three (3) graduate credits,
meets for two class hours and fifteen minutes
each week, and requires a minimum of nine hours
-of laboratory (field) experiences per week.
Maximum enrollment is limited to five (5)
students.

E. Course Purpose

Guidance 511: Internship in Guidance II provides the
student with the opportunity to:

1. extend his contact with the "realities"
of a functioning guidance program.

2. deepen and extend his growing competencies
as a counselor by increasing the frequency
and complexity of involvement in essentially
counseling and sonsulttive tasks.

F Topical Outline

1. Topic

Assessment of school testing program.

A. Behavioral objectives

wo tkt 7-1 ccIPy



and if necess::ry, ma;:e specific
recom:endations for revising and improving
school testing nroL--rams Iv comparing charact-
eristics of existing programs with those
identified as "essential" by Shertzcr and
Stone (see C. 1 below). Comparative statistics and
reconsendaticns should be submitted in the form
of a written report to field supervisor and
counselor for review and aporoval.

B. Instructional a.,:proaches

discovery
discussion
interview
inquiry
observation

C. Specific items related to instructional
approach.

(1) Shortzer, B. Stone, S., Fundamentals of
Guidance, Boston: Houghton - Mifflin Company,
1966, PP. 216-216.

(2) Dwrost, W., What Constitutes a Minimal
Testinfr Proram for Elementar and Junior Hi h
School, New York: Harcourt-Brace and World,
Inc. 1956.

(3) Lennon, R. T., "3olection and Provision of
Testing Materials", Test Service Bulletin, No. 99,
New York: Harcourt, Brace and World, Inc. 1962,
PP 1-2.

D. Sources of Evaluation.

Report.

2. Topic 2

Consultation - School Testing Program

A. Behavioral Objectives.

Implementation of aforementioned recom-
mendations (1.0) by conferring with signi-
ficant authorities on the merits of the
proposed changes. The field supervisor
and counselor educator will assess the nature
and -.xtent of the changes made and attitudes
of personnel responsible for initiating them.

B. Instructional a?proaches.

discussion
inquiry
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C. Specific items related to instructional a proaeh.

(1) Sc c biblio,-Tranhy listd under 1. C. al.3ove.

(2) Toulcze, J., On L'einr: a Consultant, mimeo-
graphed paper, University of California, Los Angeles,
1970.

D. Source of evaluation

verbal renorts.
chanties in school testing, programs.

3. Topic 3

Counsclinc pupils

A. Conduct a minimum of twelve fifty minute/
counseling interviews, six with one pupil and six
with another. Each interview will be recorded on
a cassette tape (with the consent of the counseleo)
and evaluated by a counselor educator, using the
Carkhuff-Beneson-Truax Scale. The intern must
achieve an overall 3.3 level of functicninc score
on the six basic dimensions of helping.

B. Instructional approaches

1. counseling

2. feed-back (by the counselo-educator after
each of the recorded sessions).

C. Specific items related to instructional approaches.

(1) Carkhuff, R. and Berenson, B. G.,
Beyond Counseling and Therapy, New York:
Holt, Rinehart and qinston, 1967.

(2) Carkhuff, R., Hclrinr- and Human Relations,
Vol. 1, Holt, Rinehart and Jinston, 1970.

(3) Carkhuff, R., Helping and Human Relations,
Vol. 2, Holt, Rinehart and Winston, 1970.

D. Sources of evaluation.

Carkhuff-Berenson-Traux Scale.



4. Topic 4

Consultation - Teachers and parents on nupil problems.

A. Behavioral objectives

Ameliorate punil problems by consulting (i.e.,
making helpful verbal interventions) with
teachers and parents (individually or in groups)
of assigned counst-lees. The consultation sessions
will be recorded with the consent of the consultee.
Parents and teachers must find interventions
acceptable, i.e., accede to specific sug estions,
advice, interpretations, etc. In addition, each
of the recorded sessions will be critiqued in a
group setting by a counselor educator and the
interns' peers (i.e., other interns) by discussing
and consenually accepting or rejecting the intern's
interventions.

B. Instructional approaches

Clinical
Counseling
Discussion
Interviews
Tolling

C. Specific items related to instructional aoproach

1. see bibliography under C.3 above
2. Dreikurs, R., Children: The Challenge, New York

Merideth PressTTVG4.
3. Dreikurs, R. Ps cholo- in the'"Classroom,

New York, Harper and Row, rev. ed., 19 7.
ti.. Drcikurs, R., Famil Counselin Manual,

University of Oregon ?Tess, 190

D. Sources of evaluation

cassette tapes



RHODE ISLAND COLLEGE

COURSE REVIE:1

A. PEPARTi-Ell'il OF COUNSE:LOR EDUC;r2ION

B. Course Number and Course Title: Seminar in Guidrzace:
Secondary School

C. Course Description:

This course provides an opportunity for depth analysis
of the guidance functions at the secondary school level.
Emphasis is upor synthesis of theory and practice. Considera-
tion is given to both research and evaluation. Prerequisites:
Open only to advanced graduate students with the consent
of the advisor.

D. This course carries three (3) graduate credits. The
enrollees meet for two and one-quarter class hours each
-101eek.as a group and individually with the instructor at
periodic sessions throughout the semester.

E. Course Purpose:

1. Acquire extensive exposure to literature in special
interest areas, e.g. contemporary research in counsel-
ing, counseling the disadvantaged, theories of school
counseling, group methods, corr4puter techniques, ethics,
etc.

2. Thoughtful contemplation of contemporary issues in
guidance and counseling on the national and local
scene.

3. Careful acpraisal of theoretical underpinnings of
school guidance practices.

4. The acquisition of an improved professional attitude
and commitment.

F. Topical Outline

1. Topic fl: A Survey of the Guidance Field in Secondary
Education.

a. specific behavioral objective--to describe and
integrate in written fashion the various contemporary
issues in guidance and in counseling(e.g., computer
techniques, ethics, standards, drug% in the schools,
multiple counseling, etc.) in an educational setting
according to A.P.A. manual guidelines.

b. Institutional gpproaches

1. discussion
2. inquiry
3. problem solving



c. Specific items related, to instructional approaches
are as follows :

1. texts:
Stone, S. and Shertzer, B. (Eds.) Gu3danco_
Monograph Series, Vol. I: Organization and
Administration, Vol. II: Counselina, Volume
III: TestincL.

2. Journals:

All journals relevant to guidance and counseling
at the secondary level..

d. Sources of Evaluation

1. Position paper.

2. Reports



Rhode Island College

Course Review Format

A. Counselor Education Department

B. Guidance r.-:62: Seminar. in Elementary School Guidance

C. Course description
This course provides an indepth study of the guidance and

counseling function in the elementary school. Emphasis is placed
upon the development of. a philosophy framework for elementary
school guidance and the practicle aspects of implementing
elementary school guidance programs. Consideration is given
to current research and evaluation.

Prerequisites: Open to advanced students majoring in
elementary school guidance and the consent of the instructor.

D. Throe semester hours; 17 class sessions, three one hour con-
ferences with the instructor, five hours of feild visitation
within the semester.

E. Course Purpose
To provide an intergration of the theoretical aspects

of child development into the implementation of practicle
elementary school guidance.

F. Topical Outline
I. Survey of theory and practice in elementary school guidance
A. Specific behaviordl objectives

The student will be able to demonstrate his knowledge
through written and verbal reports

B. Instructional approach
1. Lecture
2. Discussion
3.. Interview

C. Specific items
1. Readings from texts and recommended bibliography
2. Feild trips
3. Films

D. Sources of evaluation
1. Reports
2. Participation

II. Current research and practise
A. Specific behavioral objectives

The student will be able to demonstrate his knowledge
through written and verbal r'eports of the philosophical
approaches, the practicle modes and current evaluative
research in elementary guidance.

B. Instructional approach
-1. Community experiences
2. Interview
3. Discussion
4. Inquiry

C. Specific items
1. Films
2. Bibliography



D. Sources of evaluation
1. Reports
2. Participation

III. Development of models for practice
A. Specific behavioral objectives

The stuat will demonstrate by written report that
he has intelluctually mastered the theoretical models
and is able to create an individualized model for a
school system.

B. Inbtructional approach
1. Interview
2. Inquiry
3. Discussion
4. Community experiences

C. Specific items
1. Bibliography
2. Field trips

D. Source of evaluation
1. Reports
2. Participation

G. Teits: Counselinp; in the Elementary Schools - Van 'loose

ElemenLayAmol Guidance - Hanson and Stevie



Rhode Island College

Course Review Format

A. Counselor Education Department

B. Course Guidance 580: Practicum in Counseling I

C. Course Description

This course is an introduction to Clinical Practice,
emphasizing observation and evaluation of helping skills
in laboratory-seminar sequence. Focus on developing com-
munication skills and interpersonal relationships, in-
cluding self-analysis. No prerequisite.

D. Three semester hours; 17 classroom sessions of 2 1/2 hours
weekly; three one hour conferences with instructor and a
maximum enrollment of 5 students.

E. Purpose of the course is to develop effective helping skills;
develop constructive interpersonal relationships with personsseeking help, and to stimulate the development of an indivi-
dualistic counseling style for students.

F. Topical Outline
1. Communication skills
A. Specific behavioral objectives
1. Listening

a. Identify the feeling expressed verbally or written
at a level 3 on the Carkhuff-Truax Scale.

b. Interpret the meaning of the feelings expressed
verbally or written at a level 3 on the Carkhuff-
Truax Scale.

2. Articulation of the six core dimensions of counseling
a. Construct responses
b. Peer exchanges and critique
c. Definition of the six core dimensions

3. Discrimination skills
a. Distinguish poor quality response from high quality

response by use of standardized discriminative stimuli
for each of the core dimensions. Expert judge's
ratings provide the standard for scoring.

B. Instructional approaches
1. Laboratory
2. Discussion'
3. Observation
4. Role' playing
5. Interview

C. Specific items
1. Audio tapes
2. Video tapes
3. Films



D, Sources of evaluation
1. Participation
2. Student conferences
3. Performance

II. Establishing effective interpersonal relationships
A. Specific objectives
1. The student- will facilitate exploration of the counsellee's

problem at a level 3R of the Carkhuff-Traux Scale.
2. The student will provide understanding to the clients

problem.
3. The client will develop effective courses of action

for the resolution of the problem.
B. Instructional approaches
1. Laboratory
2. Interview
3. Observation
4. Demonstration

C. Specific items related to the instructional approach
1. Film
2. Audio tapes
3. Video tapes
4. Clients

D. Sources of evaluation
1. Participation
2. Performance tests

G. Texts: Beyond Counseling and Therapy - Carkhuff and Berenson

Disclosing Man To Himself - Jourard

Counseling - Houghton Mifflin

Helping and Human Relations, Vol. I & II - Carkhuff



Rhode Island College

Course Review Format

A. Counselor Education Department

r. Course Guidance is Practicum in Counseling II

C. Course Description
Students enrolled in. this course are expected to work

with clients under controlled supervisory conditions. Closed
circuit television, tape recordings and process recordings
are used. Offered only to matriculated candidates.
Prerequisites: Guidance 500 and 580

D. Three semester hours; 17 class sessions; three one hour
conferences with instructor; five hours of clinical prac-
tice per week. Maximum enrollment is 5 students.

E. Course purpose: This course is offered to provide further
insight and skills in the counseling process. It aims to
enable students to, better understand and facilitate clients
in effective helping relationships.

F. Topical Outline
I. Discrimination skills:

The student will be able to discriminate among an
array of differentially effective responses on those /07,d, C.-7J
related to constructive client change (empathy, respect,
concreteness, genuiness, confrontation and immediacy).
The students ratings of standardized and representative
client stimulus expressions should be essentially in
accord with expert ratings,
A, Instructional approach
1. Demonstration
2. Role playing

B. Specific items
1. Audio tapes
2. Video tapes
3. Films
4. Text readings

C. Sources of evaluation
1. Participation
2. Student conference
3. Performance tests
4. Client feed-back

II. Responsive skills:
The student will be capable of communicating helping

conditions on those dimensions related to constructive
client change (empathy, respect, genuiness) at a minimum
level 3 on the Carkhuff-Truax Scale. The overall rating
of the students written and verbal responses to a series
of standardized and representative client stimulus
expression cannot be less than a 3.0 (on a five point
scale) as measured by the Carkhuff-Truax Scale.



A. Instructional approach
1. Demonstration
2. Role playing

B. Specific items
1. Audio tapes
2. Video tapes
3. Films
4. Text

C. Sources of evaluation
1. Participation
2. Performance tests
3. Client feed-back

III. Initiative skills:
The student will be capable of communicating and dem-

onstrating the initiative condition on those dimensions
related to constructive client changes (confrontation
and immediacy). Overall ratings of the students written
and verbal responses to a series of standardized and
representative client stimulus expressions must be at a
level 4.0 as determined by the Carkhuff-Truax Scale.

A. Instructional approach
1. Laboratory
2. Role playing
3. Demonstration

B. Specific items
1. Video tapes
2. Audio tapes
3. Films
4. Text

C. Sources of evaluation
1. Participation
2. Performance teats
3. Client feedback

TV. Courses of action
A. Objectives:

The student will be capable of constructing a
course of action for the resolution of any problem
the client may present by utilizing the alternative
modes of behavior available from the clients value
systems.

B. Instructional approach
1.Demonstration
2. Role playing

C. Specific items
1. Paper and pencil tests
2. Video tapes
3. Audio tapes
4. Text readings

D. Sources of evaluation
1. Performance
2. Client feed-back



G. Texts: Helping and Human Relations, Vol,I+II Carkhuff

Counseling - Carkhuff and Berenson
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RHODE ISLAND COLLEGE
EDUCATIONAL STUDIES DIVISION

DEPARTMENT OF COUNSELOR EDUCATION

A. Departyllent: Counselor Education

B. Course Number and Title: Guidance 582, Practicuin in Group
Counseling.

C. Course Description:

This practicum offers advanced group counseling
experience under supeliViscd laboratory conditions
featuring observation and valuation by students
and instructors in labor ....*y-seminar sequence.

D. Credits: 3 graduate credits.
Hours: 2-i-; class hours per week plus approximately

10 hours of field work.
Enroll: Class limit, 5 students.

E. 'Course Pummes

The basic purpose of this course is to assist student
to become facilitative counselors within a group setting.

F. Topical Outline:

1. Developing self-awareness in the group.

A3.Behavioral objective:

Following a brief initial get-acquainted period,
each group member must share his first impress-
ions of every other member as a means of asstst-
ing respective interpersonal impact. An accept-
able level of sharing is one in which each mem-
ber has received and recorded N-1 initial im-
pressions from the group.

B. Method of instruction:

The group leader will facilitate round-robin
discussion and feedback by specifically asking
for shared first impressions.

C. Instructional items:

None

D. Evaluation:

Class participation. Students will be asked to
record their feedback as part of a personal
growth log to be submitted at the end of the
ccourse.



2.

2. Developing communication skills.

A, Behavioral objective:

Given an on-going group counseling experience
over a two hour period, each practicum member
must demonstrate his capacity to make two
verbal interventions that are clearly under-
stood by 80% of the group. Failure to under-
stand the member's message will be indicated
by holding up a 5x7 card embossed with a
question mark.

B. Method of instruction:

Group will be involved in a real group coun-
seling experience with classmates. Leader
will model some behaviors within the group.

C. Instructional items:

None

D. Evaluation:

On the spot process observing by the instructor.

3. Developing empathic listening.

A. Behavioral objectives

At least twice during the on-going group counsel-
ing experience each practicum member(in a two
hour period) must be able to produce Level 3
empathic responses as measured by Carkhuff's
Empathy Rating Scale.

B. Method of instruction:

Group discussion and empathy training.

C. Instructional items:

Carkhuff Empathy Rating Scale as cited in
Carkhuff, Helping and Human Relations,Vol.I
Holt, Rinehart & Winston, 1969.

D. Evaluations

Collective ratings on empathy scale.



3.
4, The counselor and leadership style

A. Behavioral objectives

Given an on-going group counseling session
within the practicum, each member will
assume leadership for a 15 minute period
and during that time he must make at least
two facilitative interventions designed to
foster group growth and prog7,:ess. Video-
tape replays of each 15 minute segment will
be evaluated by the group and facilitative
interventions will .be defined as those wh6U1
the group unanimously perceives as being
helpful*

B. Method of instruction:

Group discussion and videotaping.

C. Instructional items:

Sony Portable T.V. Camera and Recorder.

D. Evaluation:

Group concensus evaluation of videotaped
leader interventions.

'$. Field experience in group counseling

A. Behavioral objectives

Given six off-campus clients for five, one hour
sessions, each class member must demonstrate
his ability as a group counselor by taking his
group through at least the Involvement and
Transition stage as described by Mahler. All
sessions must be tape recorded and 10minute
excerpts of the first, middle and closing
sessions must be presented to the instructor
and or class for evaluation. Manifest coun-
selee behavior and Mahler's stages descriptions
will be the criterion for determining whether
the requisite stages of development were reached.

B. Method of instruction:

Field experience and tape analysis.

C. Instructional items:

Mahler, Group Counseling in the Schools,Ch. 4&5.
Tape recorder..

D. Evaluation:

Analysis and evaluation of taped sessions.
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Rhode Island College
Providence, Rhode Island 02908
Established 1854

Department of Counselor Education

Dear

This letter is to inform you that your credential file
is complete and you are now eligible to be screened for
admission into the Counselor Education program.

The screening experience will assess your interpersonal
skill development. Please do not be concerned with pre-
paration because it is not an academic evaluation.

We have scheduled your screening for
from to in Horace Mann Building, Room 064.
Please contact me in writing if it is impossible for you
to participate in this screening session. I may be
reached at:

Department of Counselor Education
Horace Mann Building
Rhode Island College
600 Mt. Pleasant Ave.
Providence, R. I. 02908

We wish you well and are looking forward to meeting you at
the scheduled time.

Sincerely,

Jeanette E. Tamagini
Professor and Chairman of
Selection Committee
Counselor Education
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Appendix 'D'



COYPRETIENSIVE E:.:AMINATIoN

LABOR:ISO:RV SESSION

DEPARTMENTAL EVALUATION

Circle

1. Ranvort established between
client and counselor 1 2 3 4 5

2. Counselor's einmathetic resDon-
siveness 1 2 3 4 5

3. Counselor concreteness
or snecificity 1 2 3 4 5

4. Counselor genuiness or
congruence 1 2 3 4 5

5. Counselor use of confrontation 1 2 3 4 5

6. Counselor use of immediacv 1 2 3 4 5

7. Overall counselor resnonsiveness 1 2 3 4

8. Overall counselor initiative 1 2 3 4 5

9. neneral comments



nATE:

Fill Out ir,mediatelv after eac. se.743ioft by cl-leckinc; the
appronriate space.

Did the counselor seem interested
in you and your ,-roblem?

2. ;did you feel understood?

2. rold the counselor allow you
to exnlore your problem?

4. Did you feel the counselor
valued you?

5. nice vou like the counselor
as a Person?

6. Would you recommend the counselor
for some one in your own family?

7. '.)id you feel the counselor was
being himself?

8. general Comments:

Not at Somewhat
id . ...A... . ... ".4.

!---

I

. ...V u

I-

i

i

I

I

i

--I-

i

I

Ij
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.1. 'Ir. ferri=r1'.:'?

3 "7t,'.:;c2ra.1 r.-rsrtents:


